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Cologne Academy’s public strategic plan referred to as “the World’s Best Workforce Plan” 
includes, the following items consistent with Minnesota Statutes, section 120B.11:  
 
Performance Measures  
__√__ Measures to determine school district and school site progress in striving to create 
the world's best workforce; specifically progress towards:  

__√__ closing the identified achievement gap(s) in the district  
_____ all students ready for kindergarten  
__√__ all students in third grade achieving grade level literacy  
__√__ all students attaining career and college readiness before  

                       graduating from high school  
_____ all students graduating from high school  

__√___ Measures to assess progress must include at least:  
(1) student performance on the National Association of Education Progress;  

(2) the size of the academic achievement gap by student subgroup;  

(3) student performance on the Minnesota Comprehensive Assessments;  

(4) high school graduation rates; and  

(5) career and college readiness under section 120B.30, subdivision 1.  
 
Note: Other relevant local standardized assessments may be used to supplement measures 
listed above (e.g., assessments used to determine kindergarten readiness or achievement in 
grades K-2).  
  

Cologne Academy’s World’s Best Workforce Plan 
Requirements 



 

  District Plan Components and Activities   
_√__ Clearly defined district and school site goals and benchmarks for instruction and 
student achievement for all student subgroups identified in section 120B.35, subdivision 3, 
paragraph (b), clause (2);  
 
Aim 1  Highest Levels of Student Achievement (50%) 
Goal A  Reading 

Goal A.1:  Absolute Proficiency:  By the conclusion of FY2017, the school-
wide proficiency rate will be no less than 83% for reading. 
 Increase per year:  

2014-2015 73% 
  2015-2016 78% 
  2016-2017 83% 
 
Sub Goal A.2: Comparative Proficiency:  Each year, the School will 
demonstrate higher grade level and school wide proficiency rates than the 
Norwood/Central school district for reading  (for the same grades as offered 
by the School). 
 
Sub Goal A.3:  Growth.  Each year, the percentage of students achieving high 
growth will exceed the percentage of students achieving low growth in 
reading and math, and the percentage of non-proficient students achieving 
high growth will be at least 50% in reading  
 
Sub Goal A.4: Achievement Gap Reduction.  By the conclusion of FY2017, for 
reading, the proficiency rate for each subgroup for which the School had 
publicly-reportable / sufficient counts in 2013 will be no less than: 
 
[One-half of (100 – 2013 subgroup proficiency rate)] + 2013 subgroup 
proficiency rate 
 
In addition, by the conclusion of FY2017, the difference between the non-FRL 
proficiency rate in the school and the FRL proficiency rate will be no greater 
than five percentage points for both reading and math. 

 
Goal B  Math 

Goal B.1:  Absolute Proficiency:  By the conclusion of FY2017, the school-
wide proficiency rate will be no less than 81% for math. 

Increase per year:  
2014-2015 76% 

  2015-2016 79% 
  2016-2017 81% 
 
 



 

Sub Goal B.2: Comparative Proficiency:  Each year, the School will 
demonstrate higher grade level and school wide proficiency rates than the 
Norwood/Central school district for math (for the same grades as offered by 
the School). 
 
Sub Goal B.3:  Growth.  Each year, the percentage of students achieving high 
growth will exceed the percentage of students achieving low growth in math, 
and the percentage of non-proficient students achieving high growth will be 
at least 50% in math.   
 
Sub Goal B.4: Achievement Gap Reduction.  By the conclusion of FY2017, for 
math, the proficiency rate for each subgroup for which the School had 
publicly-reportable / sufficient counts in 2013 will be no less than: 
 
[One-half of (100 – 2013 subgroup proficiency rate)] + 2013 subgroup 
proficiency rate 
 
In addition, by the conclusion of FY2017, the difference between the non-FRL 
proficiency rate in the school and the FRL proficiency rate will be no greater 
than five percentage points for math. 
 

Goal C  Science 
Sub Goal C.1: Comparative Proficiency:  Each year, the School will 
demonstrate higher grade level and school wide proficiency rates than the 
Norwood/Central school district for science (for the same grades as offered 
by the School),  

 
 
Aim 2  Nationally Normed Assessment (15% weight) 

Each year, the School will administer a nationally-normed assessment in at 
least grades 4 and 8. 
 
For 4th grade students who have a national percentile ranking of less than 
70% and who remain in the School through 8th grade:  at least 50% will 
increase their national percentile ranking by the end of 8th grade.   

 
 
Aim 3  School Culture (35% weight) 

 
Sub Goal 3.1:  Academic Governance.  The School will implement an 
Academic Governance Plan to critically evaluate and strategically lead the 
School’s academic performance and improvement.  The School shall include a 
summary of its findings in the School’s board minutes no less than twice 
annually. 
 



 

Sub Goal 3.2.  Habits of the Classroom.  The School will fully implement the 
Habits of the Classroom (room set up, transitions, and best practices for 
training classroom habits) in grades K – 3 by 2016 and have evidence of 
teacher implementation on the School’s observation form, and will be 
reviewed by leadership at least annually. 
 
Sub Goal 3.3.  Habits of Discussion.  Cologne Academy will fully implement 
the Habits of Discussion Scope and Sequence in grades K-3 (see attached) by 
2016 and make additional habits of Discussion Scope and Sequence to 5th 
grade by 2018. 
 
Sub Goal 3.4.  Leverage Leadership.  Cologne Academy will implement 
teacher observation practices outlined in Leverage Leadership.  Each teacher 
leader will submit his/her observation tracker to the director each month 
with at least 90% coverage of assigned teachers on their 
observation/feedback rotations with bite-sized feedback documented for 
growth and development of all teachers. 

 
  

Aim 4   Additional Measures 
 

Sub-Goal: 4.1.  Attendance.  Each year, the School will maintain at least a 95% 
student attendance rate. 
Sub-Goal 4.2.  Satisfaction Surveys.  Each year, at least 80% of all parents and 
staff returning the annual survey will indicate overall satisfaction with the 
School. 
 
Sub-Goal 4.3 School Finance Award Yearly.  Increase fund balance while also 
making significant capital improvements, retaining teachers, and increasing 
academic achievement while navigating continued state holdbacks. A 25% 
fund balance or $1 million must be maintained. 
 
http://cologneacademy.org/about-us/worlds-best-workforce-plan/cologne-
academy-achievement-goals/ 

 
_√__ Specific information on a process for assessing and evaluating each student's progress 
toward meeting state and local academic standards and identifying the strengths and 
weaknesses of instruction in pursuit of student and school success and curriculum affecting 
students' progress and growth toward career and college readiness and leading to the 
world's best workforce;  
 

Student Progress & Growth Monitoring 
Cologne Academy uses a variety of tools to measure and determine students’ academic 
growth and proficiency of grade level and our enriched Core Knowledge Sequence 
standards.  These tools include informal, formal, and summative assessments, observable 
engagement of students during classroom activities and instruction, and other data 



 

sources.  Educators can use these assessments to identify the needs of the students and 
adjust instructional strategies to meet the needs of their students and encourage 
individualized academic growth through appropriate instruction. 
  
To monitor the progress students are making academically, teachers at Cologne Academy 
collaborate in vertical and horizontal grade level teams to collect, connect, create and 
confirm student and instructional data.  Within professional learning communities (PLCs), 
instructional coaching, peer mentoring, and collaboration with department leads, teachers 
are able to address these fundamental questions (Richard DuFour; Learning by Doing): 
1)      What do we want students to learn? 
2)      How will we know they have learned it? 
3)      What will we do for students who struggle? 
4)      What will we do for students who know the content? 
  
Cologne Academy uses best-practices evidenced by top preforming national schools under 
the direction of the following resources: 
 
Bambrick-Santoyo, Paul. Driven by Data: A Practical Guide to Improve Instruction. San  
 Francisco, CA: Jossey-Bass, 2010. Print. 
 
Bambrick-Santoyo, Paul. Leverage Leadership. San Francisco, CA: Jossey-Bass, 2012. Print. 
 
Fountas, I. & Pinnell, G. Teaching for Comprehension and Fluency.  Portsmouth,NH:  
 Heinemann, 2006. Print. 
 
Lemov, Doug.  Teach Like a Champion.  San Francisco, CA: Jossey-Bass, 2010. Print. 
 
Love, N., Stiles, K., Mundry, S., and DiRanna, K.  The Data Coach’s Guide to Improving  
 Learning for All Students.  Thousand Oaks, CA: Corwin Press, 2008. Print. 
  
Teachers at Cologne Academy are entrusted, charged, and trained to be able to; 
1)      Work productively in PLCs, 
2)      apply principles of cultural proficiency to data use and school improvement, 
3)      understand and draw sound inferences from a variety of different kinds of data, 
4)      accurately identify root causes of problems this data surface, 
5)      implement research-based instructional improvements linked to goals, and 
6)      monitor interim and long-term progress toward goals. 
  
Students are able to articulate their goals and their commitment towards attaining these 
goals.  Teachers and students review each lesson’s objective before beginning instruction 
so that there is focus and relatively to the lesson.  Teachers give exit tickets to assess their 
effectiveness of each lesson by analyzing the student responses. 
 
Lastly, each student at Cologne Academy has a Student Learning Plan.  This is a living 
document that is updated throughout the academic year to ensure the student is on track to 



 

making one year’s academic growth.  This document is shared with families and is also 
used internally to measure teacher effectiveness. 

STUDENT LEARNING PLANS (SLP)  

STUDENT NAME:  Homeroom Teacher  

SCHOOL YEAR:  

 

Subject Pretest 
% 

Interim 1 %/ 
STEP level 

Interim 2 %/ 
STEP level 

Interim 3 %/ 
STEP level 

Interim 4 %/ 
STEP level 

Student Growth 
Goal 

Results 

STEP testing X       

Steps being taken to make sure 
student is making progress 

 

Math         

Steps being taken to make sure 
student is making progress 

 

Behavioral Goal made by homeroom 
teacher 

  

Parent/Home Involvement: list of 
strategies parents can work on at 
home to help with child’s academic 
success 

 

Results indicator: I=Insufficient Progress  S= Some Progress M= Mastery 
Teacher Signature: __________________________   Parent Signature: _________________________ 
Student Signature: ___________________ 

 
http://cologneacademy.org/about-us/worlds-best-workforce-plan/student-progress-and-
growth-monitoring/  
 
 
_√__ Description of a system to periodically review and evaluate the effectiveness of all 
instruction and curriculum, taking into account strategies and best practices, student 
outcomes, school principal evaluations and teacher evaluations;  

Strategies for Improving Instruction, Curriculum, and Student Achievement 

Cologne Academy has a robust and comprehensive teacher and principal evaluation 
plan.  To review these plans please visit Cologne Academy’s World’s Best Work Force 
on our website at: 

http://cologneacademy.org/about-us/worlds-best-workforce-plan/student-progress-and-growth-monitoring/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/student-progress-and-growth-monitoring/


 

 

TEACHER EVALUATION     http://cologneacademy.org/about-us/worlds-best-
workforce-plan/strategies-for-improving-instruction-curriculum-and-student-
achievement/teacher-evaluation/ 

PRINCIPAL EVALUATION http://cologneacademy.org/about-us/worlds-best-
workforce-plan/strategies-for-improving-instruction-curriculum-and-student-
achievement/principal-evaluation/ 

CURRICULUM  REVIEW  http://cologneacademy.org/about-us/worlds-best-workforce-
plan/strategies-for-improving-instruction-curriculum-and-student-
achievement/curriculum-review/ 

Cologne Academy, a Minnesota state public school implements the Minnesota State 
academic standards. In addition to the MN state standards, Cologne Academy is a Core 
Knowledge school and embeds these standards into each content area across all grades 
Kindergarten through 8th grade.   When the Minnesota Department of Education adopts 
new standards in a subject area, that subject area will be given a two year review to 
align curricular resources to the new standards.  Subject areas will be granted a one 
year review when standards have not changed.  A one year curriculum review will be 
used to evaluate alignment of standards and curriculum, review common assessments, 
and complete curriculum mapping. 

Evaluate present curriculum; curriculum mapping; 
research & recommend improvements; plan and pilot; 

spring board report 

Physical Education / Health 

MS Science 

K-5 Science  

World Languages 

Language Arts & ELL 

Art 

Music 

Math 

Gifted and Talented 

Social Studies 

http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/teacher-evaluation/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/teacher-evaluation/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/teacher-evaluation/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/principal-evaluation/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/principal-evaluation/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/principal-evaluation/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/curriculum-review/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/curriculum-review/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/curriculum-review/


 

Science (Year 1) 

Science (Year 2) 

Physical Education / Health 

Language Arts (Year 1) 

Art 

Media 

World Languages 

Language Arts (Year 2) & ELL 

Music 

Math 

Gifted and Talented 

Social Studies 

Physical Education / Health 

 

_√__ Specific information on strategies for improving instruction, curriculum, and student 
achievement;  
 

There is no shortage of data in schools today, but the types of data used, the skill set of 
the team analyzing the data, and the conclusions drawn from school’s own data analysis 
varies from site to site.  In building a school climate and culture that is ready to use data to 
drive decision making, there needs to be some competencies instilled in the school system 
to foster success in data processing. While no school has mastered all of its practices, the 
school has learned a lot from their system of taking calculated risks in processing data and 
making decisions guided from the data information.  Currently, Cologne Academy is 
creating a better school system in its quest to build leadership and capacity and continue to 
close the achievement gap and ensure all learners are college or career ready.     
           The school recognizes the need for teachers and administrators with the 
knowledge and skills to use multiple data sources effectively and collaboratively to 
improve teaching and learning. The assumption that underlies the essential shift in 
leadership and capacity is that in a high performing school, all members of the school 
community, and especially teachers, act as leaders, impacting the quality of relationships, 
the school culture, and student learning (Love, Stiles, Mundry, and DiRanna, 2008). 
When such leadership is widespread and institutionalized, with built-in mechanisms to 
sustain it, the result is organizational capacity. Michael Fullan (2005) describes capacity 



 

building as "developing the collective ability-dispositions, skills, knowledge, motivation, 
and resources-to act together to bring about positive change" (p. 4).  
 The next growth set Cologne Academy is emphasizing in its data analysis is cultural 
proficiency and equity.  All schools are challenged to close the achievement gap and while 
desire is surely necessary, the how is the complicated part.  Examining data, (especially 
demographic, achievement, and disaggregated data) frequently surfaces negative 
assumptions about what children of color, students with exceptional needs, or students living 
in poverty are capable of learning and achieving, (Love, et al., 2010).  The effects of this have 
been destructive in the past so the school has focused on building not only a positive data 
culture but at the same time working on collaborative working relationships that are centered 
on student achievement and growth.   
           If examining data and implementing change and instructional modifications were so 
easy and always gave positive results for minimal effort, then schools, administrators, and 
teachers would struggle less with the use of data. Data can be a tool to take teachers from 
better to best.  Cologne Academy’s focus is ensuring each child learns and from their own, 
individual launching point; after all, this is what we are here to do- help children learn.  We 
put in place as many interventions during the school day as we possible can.  We are now 
spending time looking at what and how we are teaching.  Thomas (2011) confirms that for 
accelerated progress, we need to center faculty members on strengthening the alignment of 
their curricula, instruction, and assessment around the standards. 

Our school changed its focus from the long range hopes for stellar accountability testing, to 
short term planning every six weeks. We made action plans where we can change direction 
mid-course if needed.  We started preforming quarterly physicals about our work and student 
achievement verses a yearly autopsy on state accountability testing that did not allow for mid-
course correction. My instructional coaches in literacy and mathematics are able to look at 
data from quarterly interim assessment with each classroom teacher and grade level teams 
and find student learning deficiencies (and successes) and generate possible solutions to 
implement the next day.  Teachers’ status continually with their partner teachers, their 
classroom fellows, and instructional coaches to share evidence of student learning from 
collected data and to brain-storm effective techniques and strategies for students not showing 
intended growth. Picciano (2006, p. 124) confirms that one of the most important functions 
of school district personnel with regard to improving teaching and learning is to provide 
testing data at the school building level. 
      Four years ago, Cologne Academy started to create our own interim quarterly assessments.  
Every teacher receives their assessments in August of the upcoming school year so they know 
exactly what level of rigor they will teach.  We found that with the MCAs, we are not able to do 
item analysis.  This is a significant problem.  How can schools alter their direction if they don’t 
have a bar to tangibly work with?  To produce change in our teacher effectiveness, we take 
expired MCA test questions, look at the rigor of college entrance exams and create 
assessments that match the rigor we are expecting. Here is an example taken from Babrick-
Santoyo (2010) - This is a state math standard, Understand and use ratios, proportions and 
percents in a variety of situations. The following six questions are all aligned to the standard.  

1. Identify 50% of 20 
2. Identify 67% of 81 
3. Shawn got 7 correct answers out of 10 possible answers on his science test.  What 

percent of questions did he get correct? 



 

4. J.J. Redick was on pace to set an NCAA record in career free throw percentage.  
Leading into the NCAA tournament in 2004, he made 97 of 104 free throw 
attempts.  What percentage of free throws did he make?  

5. J.J. Redick was on pace to set an NCAA record in career free throw percentage.  
Leading into the NCAA tournament in 2004, he made 97 of 104 free throw 
attempts.  In the first tournament game, Redick missed his first five free throws.  
How far did his percentage drop from before the tournament game to right after 
missing those free throws? 

6. J.J. Redick and Chris Paul were competing for the best free-throw shooting 
percentage.  Redick made 94% of his first 103 shots, while Paul made 47 out of 51 
shots.   

a. Which one had a better shooting percentage? 
b. In the next game, Redick made only 2 of 10 shots while Paul made 7 of 10 

shots.  What are their new overall shooting percentages? 
c. Who is the better shooter? 

Jason argued that if Paul and J.J. each made the next ten shots, their 
shooting percentages would go up the same amount.  Is that true?  Why or 
why not?  

 If one teacher was teaching rigor of question 1 or 2 and another teacher was expecting 
her students to be proficient in a question like number five, we would have vast differences in 
results even though all teachers are teaching the standards.  It was a big shift for us to look at 
each standard and break it apart by what level of rigor do we need the students to be 
proficient.  This took the guess work out of teaching.  We made teachers accountable by being 
as transparent with our expectations as possible.  
 As Thomas (2011) relates, “In a school setting, knowledge emerges through a 
collaborative process as teachers and administrators engage in conversation.  When 
knowledge is used sensitively and humanly to enable the school to continually improve then 
schools become true learning communities”.  Our purpose of looking at data is purely to 
improve instruction not in isolation, but with other team members whom share the same 
grade level, the same standards, and the same assessments. 
            Data is collected school wide at Cologne Academy using the school’s interim 
assessments.  Internally, we set the academic higher than what is required by the state. The 
essence of giving common assessments is crucial in comparing future and value-added 
growth measures. By setting goals at student, student group, classroom, grade level, and 
school wide we are able to create a system of accountability via data analysis that ensures 
learning is acquired by all students and gives teachers the support to ensure their success, as 
well.  
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BEST PRACTICES AND RESOURCES 

 http://www.improvek-12education.org/ 

Why Content Rich? 

Friends of Education supports only those schools which provide students a content-rich 
curriculum such as the core knowledge sequence or the classical trivium.  Why?  Because 
foundational knowledge is critical to life success. 

A primary academic difference between the advantaged and disadvantaged child is 
vocabulary size.  Advantaged high school graduates generally know eighty-thousand 
words, whereas disadvantaged students know half that.  Does it matter?  Absolutely. 

Knowledge builds on knowledge, and obtaining that knowledge requires more than 
phonemic skill; it requires having a wide vocabulary in order to understand what you’re 
reading.  How do you obtain a wide vocabulary?  It necessarily results from exposure to a 
correspondingly wide knowledge. 

Bill Gates frequently addresses school students, telling them that wide reading and general 
knowledge are critical to competence.  Why does he believe that?  Bill Gates, after all, is 
indisputably a critical thinker engaging in creative competencies which some say are more 
important than knowing facts.  But Bill Gates, and others like him, know a lot of facts.  If he 
didn't, he couldn’t be such a critical, creative thinker.  In fact, psychologists tell us that 
knowing more makes a person better able to learn new things and to think critically—that 
critical thinking comes only after factual knowledge. 

http://www.improvek-12education.org/


 

Moreover, independent studies repeatedly demonstrate that, where schools emphasize 
broad factual knowledge, students become more curious and engaged.  They’re being set-
up for success. 

Adapted from Why Core Knowledge Promotes Social Justice, You Can Always Look It Up — Or 
Can You, and Why General Knowledge Should be a Goal of Education in a Democracy, all by 
E.D. Hirsch, Jr. 

 Common Ground, Clear 

Expectations  

The Core Knowledge philosophy, whether employed in home or school, provides a carefully 
sequenced set of skills and content with an emphasis on the knowledge that is most useful 
and productive for children living in American society today. 

For parents, Core Knowledge enhances accountability and parental engagement by 
providing a clear outline of what children are expected to learn in school.  This outine also 
provides a common ground for communication between parents and educators. 

The Core Knowledge What Your—Grader Needs to Know series was created specifically for 
parents. In one convenient volume per grade, from What Your Preschooler Needs to Know 
through What Your Sixth Grader Needs to Know, this eight-volume series provides parents, 
teachers, and children with an engaging, illustrated introduction to the important 
knowledge outlined in the Core Knowledge Sequence. 

 

Improve Teaching- Learn the Teach Like a Champion techniques that are practiced by 
high performing teachers 

    

 

Deepen Content Knowledge- Deepen knowledge of how to teach reading, writing, and 
math to achieve outstanding results. 

http://coreknowledge.org/mimik/mimik_live_data/view.php?id=1833&record_id=16
http://coreknowledge.org/mimik/mimik_live_data/view.php?id=1833&record_id=32
http://coreknowledge.org/mimik/mimik_live_data/view.php?id=1833&record_id=95
http://books.coreknowledge.org/home.php?cat=298
http://coreknowledge.org/mimik/mimik_live_data/view.php?id=1833&record_id=103
https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=bxutd6q3GoRzXM&tbnid=wZoIZEHxebvwtM:&ved=0CAUQjRw&url=https://ncpubliccharters.org/core-knowledge-at-the-conference/&ei=H1viU8X7DIeMyAT4qIKgDw&bvm=bv.72197243,d.aWw&psig=AFQjCNFjaTnVdwocKGIQ7e2Q34aDLERnAA&ust=1407429770061560
http://uncommonschools.org/our-approach/thought-leadership/teach-like-a-champion-book-doug-lemov
http://www.wiley.com/WileyCDA/WileyTitle/productCd-1118116828,descCd-buy.html


 

 

 

Strengthen Leadership- Develop instructional leadership skills and learn the systems 
and routines of the most effective school leaders. 

   

 
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-
improving-instruction-curriculum-and-student-achievement/best-practices-and-
resources/ 
 
_√__ Description of education effectiveness practices that integrate high-quality instruction, 
rigorous curriculum, instructional technology, and a collaborative professional culture that 
develops and supports teacher quality, performance, and effectiveness; and  
 
Q Comp was enacted through a bipartisan agreement in the Minnesota Legislature in July 
2005. It is a voluntary program that allows local districts and exclusive representatives of 
the teachers to design and collectively bargain a plan that meets the five components of the 
law. The five components under Q Comp include Career Ladder/Advancement Options, Job-
embedded Professional Development, Teacher Evaluation, Performance Pay, and an 
Alternative Salary Schedule.  
  
Approved school districts receive up to $260 per student ($169 per student in state aid and 
$91 per student in board-approved levy) for the program. Charter schools, integration 
districts, intermediate districts and the Perpich Center for the Arts receive approximately 
$243 per student in state aid through an equalized levy since these entities do not have 
authority to impose local tax levies. 
  
Currently, 60 Minnesota school districts and 62 charter schools have implemented 
programs or have been approved to implement Q Comp for the 2012-13 school year. These 
programs serve over 540 school sites made up of approximately 19,587 Full-Time 
Equivalent (FTE) licensed staff and 280,689 students. Many additional districts have 
indicated plans to submit an application for future years. 
 
http://education.state.mn.us/MDE/SchSup/QComp/index.html 

http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/best-practices-and-resources/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/best-practices-and-resources/
http://cologneacademy.org/about-us/worlds-best-workforce-plan/strategies-for-improving-instruction-curriculum-and-student-achievement/best-practices-and-resources/
http://uncommonschools.org/our-approach/thought-leadership/great-habits-great-readers
http://uncommonschools.org/our-approach/thought-leadership/driven-by-data-book-paul-bambrick-santoyo
http://uncommonschools.org/our-approach/thought-leadership/leverage-leadership-book-paul-bambrick-santoyo-doug-lemov
http://uncommonschools.org/our-approach/thought-leadership/practice-perfect-book-lemov-woolway-yezzi


 

 

_√___ An annual budget for sustaining implementation of the district plan.  
 
 
District Reporting Requirements  
__√__ The school board shall publish a report in the local newspaper with the largest 
circulation in the district, by mail, or by electronic means on the district website.  
Public report to be titled: District Number, District Name Local World’s Best Workforce Plan 
will be prominently displayed on the district’s official Web page and contain all required 
elements listed consistent with Minnesota Statutes, section 120B.11, in a manner that is 
accessible and relevant.  
_____ The school board shall hold an annual public meeting to:  
 

__√_ review, and revise where appropriate, student achievement goals, local 
assessment outcomes, plans, strategies, and practices for improving curriculum and 
instruction.  
 
__√__ review district success in achieving the previously adopted student 
achievement goals and related benchmarks and the improvement plans leading to 
the world's best workforce.  
 
__√___ The school board must transmit an electronic summary of its report to the 
Commissioner of the Minnesota Department of Education each fall.  
Summary report to be titled: District Number, District Name Local World’s Best 
Workforce Summary Report, submitted in a manner that is accessible and relevant 
by October 1, 2014.  
 
__√__ Each school district shall periodically survey affected constituencies about 
their connection to and level of satisfaction with school. The district shall include 
the results of these surveys in the summary report.  

 
Committees and Roles (District Advisory Committee and School Site Teams)  
__√__ Each school board shall establish a District Advisory Committee to ensure active 
community participation in all phases of planning and improving the instruction and 
curriculum affecting state and local academic standards.  
 

__√__ The district advisory committee, to the extent possible, shall reflect the 
diversity of the district and its school sites, and shall include teachers, parents, 
support staff, students, and other community residents.  
 
__√__ Whenever possible, parents and other community residents shall comprise at 
least two-thirds of advisory committee members.  
 
__√__ The district advisory committee shall provide recommendations to the school 
board regarding rigorous academic standards, student achievement goals and 



 

measures consistent with subdivision 1a and sections 120B.022, subdivision 1, 
paragraphs (b) and (c), and 120B.35, district assessments, program evaluations.  
 

__√___ The district may establish school site teams as subcommittees of the district 
advisory committee.  
__√__ A school may establish a school site team to develop and implement strategies and 
evidence-based practices to improve instruction, curriculum, and student achievement at 
the school site.  

__√__ The school site team may advise the board and the district advisory committee 
about developing the annual budget and revising the school site improvement plan 
that aligns curriculum, assessment of student progress and growth in meeting state 
and local academic standards and instruction.  


